
 

~ 276 ~ 

 
ISSN Print: 2394-7500 

ISSN Online: 2394-5869 

Impact Factor (RJIF): 8.4 

IJAR 2024; 10(4): 276-281 

www.allresearchjournal.com 

Received: 06-03-2024 

Accepted: 08-04-2024 

 

Jayanti Majhi 

Ph.D. Research Scholar,  

Kalinga Institute of Social 

Sciences, Deemed to be 

University, Bhubaneshwar, 

Odisha, India 

 

Dr. Swapnashri Patnaik 

Assistant Professor, 

Department of Home Science  

KISS, Deemed to be 

University, Bhubaneshwar, 

Odisha, India 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Corresponding Author: 

Jayanti Majhi 

Ph.D. Research Scholar,  

Kalinga Institute of Social 

Sciences, Deemed to be 

University, Bhubaneshwar, 

Odisha, India 

 

A critical review of Anganwadi centers in Nuapada 

District: Perspectives on pre-school education in Odisha 
 

Jayanti Majhi and Dr. Swapnashri Patnaik 
 
DOI: https://dx.doi.org/10.22271/allresearch.2024.v10.i4d.11694 

 
Abstract 

The purpose of this Review Paper is to conduct an in-depth Analysis of the function that Anganwadi 

Centres (AWCs) play in the context of Pre-school Education in the Nuapada District of Odisha. The 

report offers a Comprehensive review of a number of different aspects, such as the Infrastructure, the 

Quality of Education, the level of Community participation, and the overall influence on Pre-school 

Education Programmes. The Study draws on data from the real World as well as Academic Literature 

to illustrate both the impressive efforts that are being made by AWCs in Nuapada District as well as the 

considerable obstacles that they are now experiencing. Numerous early Childcare Centres (AWCs) 

Struggle with Infrastructure deficiencies, insufficient teacher training, and impediments to Community 

participation, despite the fact that they serve as Key hubs for early Childhood Education and 

Development activities. However, despite these Limitations, there are possibilities for Creativity, 

Cooperation, and Policy intervention that may be used to improve the efficiency and effectiveness of 

Pre-school Education efforts within the district. This Research highlights the necessity of building the 

Ecosystem that supports Pre-school Education by placing an emphasis on the Holistic Development 

and Well-being of early children. The consequences of this study are for Policymakers, Educators, and 

Stakeholders. 

 

Keywords: Nuapada district, Odisha, anganwadi centers, pre-school education, infrastructure, quality 

of education, community engagement, early childhood development 

 

1. Introduction 

Early Childhood Education (ECE) is very important because it plays a significant part in 

Moulding the Cognitive, Social, Emotional, and Physical Development of young children. It 

also provides the Groundwork for their journey of learning throughout their whole lives. 

Anganwadi Centres, also known as AWCs, are the foundation of Pre-school Education and 

child welfare in the state of Odisha, India, which is characterised by a rich Cultural Diversity 

and a vibrant Socio-Economic environment. Particularly in the Nuapada district, which is 

distinguished by its one-of-a-kind combination of Urban and Rural Environments, the 

function of Anganwadi Centres in meeting the educational requirements of children is of the 

utmost importance. 

In this study, a detailed and critical analysis of the Anganwadi Centres in the Nuapada 

district is presented. The review focuses on the contribution that these Centres make to Pre-

school Education within the larger context of Odisha's educational environment. The purpose 

of this study is to give insights into the strengths, problems, and possibilities that are present 

within the Anganwadi system. This will be accomplished by diving into several aspects like 

as Infrastructure, curriculum, teacher training, community participation, and policy 

frameworks. 

It is impossible to exaggerate the relevance of early Childhood Education, particularly in a 

state like Odisha, where Socio-Economic gaps and educational injustices continue to exist. 

Odisha, with its extensive Cultural history and complex Language tapestry, provides a one-

of-a-kind canvas for educational interventions that are aimed at supporting holistic 

Development among the state's younger residents. As a result of this, Anganwadi Centres 

have emerged as crucial institutions that have been entrusted with the honorable 

responsibility of fostering the development of young minds and providing a seamless 

transition for them into formal education. 
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The district of Nuapada was selected as the focus point of 

this evaluation for a strategic reason, taking into 

consideration the area's geographical variety, socio-

economic complexity, and educational obstacles. The 

district of Nuapada, which is located in the western region 

of Odisha, is struggling with problems such as poverty, 

migration, and restricted access to educational resources of a 

particularly high standard. When seen in this light, the 

question of whether or not Anganwadi Centres are 

successful in bridging the gap between educational 

ambitions and the reality of the community becomes a topic 

of critical investigation. 

In order to evaluate the effectiveness of Anganwadi Centres 

in the Nuapada area, this assessment takes a multi-faceted 

approach to the evaluation process. It does this by relying on 

empirical research, policy papers, and observations made in 

the field in an effort to disentangle the complex interplay of 

variables that influence the delivery of pre-school education 

in the area. Furthermore, it seeks to give tangible 

suggestions for improving the efficiency and inclusiveness 

of Anganwadi Centres in Odisha by juxtaposing local 

insights with worldwide best practices. This would be 

accomplished by comparing and contrasting the two. 

A critical examination of the function that Anganwadi 

Centres play in the Nuapada district within the context of 

the larger discussion of pre-school education in Odisha is 

the primary objective of this review article, which acts as a 

work of academic research. In order to advocate for 

transformative reforms that are aimed at nurturing a 

generation of empowered learners and leaders, it seeks to 

inform policymakers, educators, researchers, and 

stakeholders about the opportunities and challenges that are 

inherent within the Anganwadi system. This is 

accomplished through the use of its nuanced analysis and 

evidence-based insights. 

The foundation of a society's educational system is Early 

Childhood Education (ECE), which fosters the intellectual, 

social, and emotional development of young students. ECE 

acts as the cornerstone of the educational framework. An 

important organisation that bridges the gap between formal 

education institutions and the fundamental need of pre-

school children and their families is the Anganwadi Centres 

(AWCs), which are located in the backdrop of India. An 

fascinating frame of reference through which to evaluate the 

effectiveness, problems, and promise of pre-school 

education programmes in India is provided by the critical 

evaluation of Anganwadi Centres in Nuapada District, 

which is located in the state of Odisha. 

 

1.1 Background 

A comprehensive approach to child development is 

represented by Anganwadi Centres, which were established 

as part of the Integrated Child Development Services 

(ICDS) programme. These centres provide a wide range of 

services, ranging from early learning opportunities to extra 

nourishment. The Nuapada District, which is located in the 

western part of Odisha, is a prime example of the intricate 

socio-economic landscape that is typical of rural India. This 

landscape is characterised by different levels of access to 

education, healthcare, and opportunities in the socio-

economic sphere. In light of this, the effectiveness of 

Anganwadi Centres in the Nuapada District is of the utmost 

significance. These Centres serve as a barometer for the 

greater difficulties and possibilities that are present in early 

Childhood Education across India. 

 

1.2 Objectives of the Review 

This Review Article is to conduct an in-depth investigation 

of the Anganwadi Centres located in the Nuapada District.  

1. The purpose of this Investigation is to shed light on the 

Infrastructure, Quality of Education, Community 

Participation, and overall influence that these Centres 

have on Pre-school Education in Odisha.  

2. The purpose of this Review Paper is to give nuanced 

Insights into the Success of Early Childhood Education 

(ECE) efforts in Rural India by conducting a critical 

evaluation of the strengths and flaws of these different 

centres.  

3. In addition, the study makes an effort to provide 

suggestions that are supported by evidence for 

Policymakers, Educators, and other Stakeholders.  

These Recommendations are intended to improve the 

Quality and Accessibility of Pre-school Education 

Programmes, which will ultimately contribute to the overall 

Development of Children in the Nuapada District and 

beyond. 

 

2. Anganwadi Centers: An Overview 

Anganwadi Centres, also known as AWCs, are an essential 

component of India's Integrated Child Development 

Services (ICDS) programme. This programme is designed to 

provide comprehensive care and Early Childhood Education 

to children who are under the age of six, in addition to 

providing health services for Mothers and Adolescents. The 

purpose of this section is to offer a comprehensive overview 

of AWCs, including their conceptual framework, aims, 

implementation methodologies, and role in fostering Pre-

school Education and Child Development. 

 

2.1 Concept and Objectives 

The phrase "Anganwadi" stems from the Hindi language, 

where the word "Angan" refers to a courtyard that represents 

the centre of all that happens in a Society. There is a 

comprehensive approach to Child Development that is 

embodied by Anganwadi Centres, which were established in 

1975 as a reaction to the prevalent difficulties of 

Malnutrition, Maternal and Child Mortality, and restricted 

access to basic Healthcare and Education Services (Rao, 

2005) [14]. Additionally, the provision of supplemental 

Nutrition, Pre-school Education, Healthcare Services, and 

the promotion of the general well-being of children, 

pregnant women, and breastfeeding Mothers are among the 

key goals of AWCs, as stated by the Kumar (2017) [7]. 

 

2.2 Implementation in India 

At the National Level, the Ministry of Women and Child 

Development (MWCD) is in charge of the implementation 

of Anganwadi Centres. State governments are directly 

responsible for the operationalization and administration of 

these Centres. According to the Ambildhok (2022) [2], 

AWCs are often constructed in both Rural and Urban 

Regions, with the intention of provide assistance to 

Disadvantaged Populations who are experiencing high 

levels of Poverty, Malnutrition, and Maternal Mortality. 

Both an Anganwadi worker (AWW) and an Anganwadi 

helper (AWH) are employed at each Anganwadi centre 

(AWC). These individuals are recruited from the 
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Community in which the AWC is located and are taught to 

provide a variety of Services that include early Childhood 

Education, Nutrition, and Health (Nimmagadda et al., 2019) 

[12]. 

 

2.3 Role in Pre-School Education 

A significant contribution that Anganwadi Centres make is 

to the advancement of Pre-school Education and the 

preparation of young Children for School, especially those 

who come from economically disadvantaged families. 

AWCs provide engaging learning experiences that create the 

framework for Cognitive, Social, and Emotional 

Development (Vir, 2023) [17]. These experiences are 

provided via a range of activities that are age-appropriate 

and include storytelling, rhymes, games, and creative arts. 

According to Mohanty (2018) [8], AWWs make use of play-

based pedagogical techniques in order to enable holistic 

learning, which in turn helps children develop abilities in 

critical thinking, creativity, and exploration of the world 

around them. In addition, the provision of take-home meals, 

immunisation services, and maternal healthcare counselling 

inside AWCs adds to the addressing of the multidimensional 

requirements of children and mothers, which in turn 

promotes the overall well-being of these individuals 

(Ambildhok, 2022) [2]. 

 

3. Nuapada District: Context and Characteristics 

The Nuapada District, which is situated in the western 

region of Odisha, has a major role within the socio-

economic landscape of the state. In terms of geography, the 

district has a total area of around 3,852 square kilometers 

and features a wide variety of topographies, ranging from 

plains to hills. An additional factor that contributes to the 

strategic significance of Nuapada in terms of regional 

connectivity and economic activity is the fact that it shares 

its borders with the neighbouring state of Chhattisgarh 

(Mohanty, 2018) [8]. 

 

3.1 Geographical Overview 

There are rivers, woods, and agricultural fields scattered 

across the Nuapada District, which is characterised by its 

undulating topography. The geographical characteristics of 

the area not only have an impact on the weather conditions, 

but they also have an effect on the ways in which the people 

who live there make their living. The existence of the Jonk 

River, which runs through the district, helps to the 

agricultural fertility of the area. This fertility enables the 

production of crops like as rice, maize, and pulses. 

 

3.2 Socio-Economic Profile 

From a socioeconomic standpoint, the Nuapada District is 

confronted with a wide range of issues, such as poverty, 

unemployment, and poor infrastructure. There were roughly 

610,382 people living in the district at the time of the 

Census of India (2011), with a sizeable percentage of the 

population residing in rural regions. According to 

Deshingkar (2010) [10], the economy of Nuapada is mostly 

based on agriculture, and it is characterised by tiny and 

marginal landholdings, as well as limited access to irrigation 

infrastructure and modern agricultural methods. 

 

3.3 Educational Landscape 

The Nuapada District is confronted with a variety of issues 

in the field of education. These challenges arise from socio-

economic inequality, limited infrastructure, and low literacy 

rates. Access to high-quality education continues to be 

restricted, especially in communities that are geographically 

isolated and disadvantaged, despite the considerable efforts 

that have been made to broaden educational options. 

According to Saito (2023) [15], the educational discrepancies 

that exist within the district are further exacerbated by the 

frequency of dropout rates, particularly among populations 

that are in marginalised positions. 

 

4. Pre-School Education in Odisha 

Pre-school education in Odisha is an essential component of 

the educational landscape in the state. Its primary objective 

is to offer young children with basic learning experiences 

and to prepare them for formal schooling. According to 

Nath (2021) [11], despite the considerable efforts that have 

been made to broaden access to early childhood education 

(ECE) and increase its quality, there are still a number of 

problems that continue to exist. These issues include 

constraints in infrastructure, poor teacher training, and 

socio-economic inequities. 

 

4.1 Policies and Initiatives 

Many different policies and efforts have been implemented 

by the government of Odisha in order to encourage children 

to participate in pre-school education and to improve their 

preparation for school. Anganwadi Centres and other 

community-based institutions are expected to play a 

significant part in the implementation of the State Early 

Childhood Care and Education (ECCE) Policy, which was 

introduced in 2016. This policy emphasizes the significance 

of providing children aged 0 to 6 years with chances for 

holistic development. Additionally, programmes such as the 

Mamata Scheme, which offers financial help to women who 

are pregnant or breastfeeding, contribute to the improvement 

of maternal and child health outcomes, which in turn will 

have an indirect influence on pre-school education (Mokta, 

2015) [10]. 

 

4.2 Challenges and Gaps 

The pre-school education system in Odisha has a number of 

obstacles, despite the fact that governmental interventions 

have been implemented. According to Nath (2021) [11], the 

delivery of effective early childhood education (ECE) 

programmes is hampered by infrastructure deficiencies. 

These deficiencies include a lack of suitable classrooms, 

play items, and sanitary facilities. Furthermore, the absence 

of skilled early childhood educators is a contributing factor 

to the quality issues that have been raised. According to Vir 

(2023) [17], a significant number of Anganwadi staff do not 

possess specialised training in child development and 

pedagogy. In addition, socioeconomic differences make 

these problems even more difficult to overcome, since 

children who come from marginalised groups often have 

restricted access to early learning opportunities (Mohanty, 

2018) [8]. 

 

4.3 Role of Anganwadi Centers 

The provision of pre-school education services across the 

state of Odisha is significantly aided by the presence of 

Anganwadi Centres. An assortment of early learning 

activities, including as play-based learning, storytelling, and 

interactive sessions, are provided by these centres, which are 

staffed by certified Anganwadi workers and assistants (Vir, 
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2023) [17]. As an additional point of interest, the provision of 

extra nutrition and healthcare services inside Anganwadi 

Centres helps to fulfil the holistic requirements of children, 

hence supporting their overall development and 

preparedness for school (Abhina, 2020) [1]. 

 

5. Critical Review of Anganwadi Centers in Nuapada 

District 

When it comes to the provision of pre-school education and 

other associated services, the evaluation of Anganwadi 

Centres (AWCs) in the Nuapada District reveals both 

laudable efforts and considerable obstacles. The purpose of 

this critical analysis is to evaluate a number of different 

aspects, such as the district's infrastructure, the quality of 

education, the level of community participation, and the 

overall influence on pre-school education. 

 

5.1 Infrastructure and Facilities 

A significant number of Anganwadi Centres in the Nuapada 

District struggle with inadequate infrastructure, despite the 

fact that they serve as crucial centres for early childhood 

education and development. According to Vir (2023) [17], 

studies have shown that there are deficiencies in terms of 

insufficient classroom space, a shortage of play resources, 

and sanitary facilities that are not up to expectations. As a 

result of these constraints in infrastructure, the provision of 

high-quality pre-school education is hampered, and the 

entire learning environment for young children is put at risk. 

 

5.2 Quality of Education 

Attention is being paid to the quality of education that is 

provided at Anganwadi Centres in the Nuapada District. 

This is especially true with regard to the training of teachers 

and the methods that are used in the classroom. According 

to Vir (2023) [17], despite the fact that Anganwadi workers 

play a significant part in enabling early learning 

experiences, there is still a worry over the minimal training 

they get in child development and pedagogy. (Mohanty, 

2018) [8] Research has shown that in order to improve the 

quality of education that is provided at AWCs, there is a 

need for efforts that focus on expanding capacity and 

providing continual professional development. 

 

5.3 Community Engagement and Participation 

The success of Anganwadi Centres in the Nuapada District 

is directly proportional to the level of community 

participation that is present in these centres. According to 

Nath (2021) [11], there are still obstacles that need to be 

overcome in order to achieve community engagement. 

These obstacles include low awareness levels, socio-

economic inequities, and cultural barriers. According to 

research conducted by Vir (2023) [17], it is vital to cultivate 

deeper collaborations between AWCs and local 

communities in order to promote ownership, sustainability, 

and accountability in pre-school education projects. 

 

5.4 Overall Impact on Pre-school Education 

Taking into account the total influence that Anganwadi 

Centres have had on pre-school education in the Nuapada 

District, a mixed picture emerges, revealing both successes 

and shortcomings. According to Nath (2021) [11], despite the 

fact that these centres play an important part in providing 

children with chances for early learning and supplemental 

nutrition, they continue to face problems that prevent them 

from reaching their full potential. These issues include 

infrastructure deficiencies, quality concerns, and gaps in 

community participation. In order to effectively address 

these difficulties, it is necessary for policymakers, 

educators, and stakeholders to collaborate in order to 

enhance the ecosystem that supports pre-school education 

within the district. 

 

6. Perspectives on Pre-School Education 

The area of pre-school education comprises a wide range of 

viewpoints, ranging from the significance of early childhood 

development to the most effective techniques and 

suggestions for improvement. The purpose of this section is 

to investigate a variety of perspectives and ideas that are 

pertinent to the improvement of pre-school education, with a 

particular emphasis on the implications for Anganwadi 

Centres in the Nuapada District. 

 

6.1 Importance of Early Childhood Education 

Early childhood education, often known as ECE, is 

generally acknowledged as an essential stage in the 

development of a child, since it lays the groundwork for the 

child's intellectual and emotional growth in the years to 

come. According to research conducted by Engle et al. 

(2011), the importance of providing young children with 

superior pre-school education cannot be overstated when it 

comes to fostering their cognitive, social, and emotional 

development. According to Heckman (2006) [6], having 

access to early learning opportunities not only helps children 

become more prepared for school, but it also makes a 

contribution to the long-term educational results and the 

development of society. Consequently, it is of the utmost 

importance to make investments in early childhood 

education (ECE) programmes of superior quality, including 

those offered by Anganwadi Centres, in order to guarantee 

equal access and the best possible results for the 

development of all children. 

 

6.2 Best Practices and Innovations 

Education for early children that is effective depends on 

methods that are supported by evidence and creative ways 

that are tailored to meet the varied requirements of young 

students. Play-based learning, child-centered pedagogy, and 

interactive teaching approaches have been shown to be 

effective in improving learning outcomes and fostering 

holistic development, according to research conducted by 

Sylva et al., 2006 [16]. Furthermore, according to 

(Gowramma, 2016) [5], the incorporation of technology, 

community engagement, and culturally appropriate material 

into pre-school curricula and activities has the potential to 

substantially improve the educational experiences of 

children who are enrolled in Anganwadi Centres. By 

adopting best practices and encouraging innovation, 

Anganwadi Centres are able to establish caring settings that 

encourage children in the Nuapada District to be curious, 

creative, and to continue their education throughout their 

lives. 

 

6.3 Recommendations for Improvement 

For the purpose of improving the quality and efficiency of 

pre-school education, especially within Anganwadi Centres, 

a number of suggestions have emerged from the research 

that has been available. To begin, there is a need for all-

encompassing capacity-building programmes for 
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Anganwadi staff. These programmes should include training 

in child development, pedagogy, and classroom 

management (Vir, 2023) [17]. Furthermore, in order to 

maintain quality standards in AWCs, it is necessary to make 

efforts to develop infrastructure, provide enough resources, 

and improve monitoring methods (Nath, 2021) [11]. 

Furthermore, according to Mohanty (2018) [8], the promotion 

of greater collaborations between AWCs, families, 

communities, and other stakeholders may enhance 

collaborative efforts in the support of children's holistic 

development and preparedness for school. 

 

7. Conclusion 

The Comprehensive Analysis of Anganwadi Centres in the 

Nuapada District provides light on the complex dynamics 

that are associated with Pre-school Education in Rural areas 

of Odisha. Despite the admirable efforts that have been 

made to offer young Children with vital services and 

opportunities for early learning, there are still a number of 

obstacles that stand in the way of providing equal access to 

Education and ensuring that it is effective. However, despite 

these limitations, there are possibilities for Creativity, 

Cooperation, and Policy intervention that may be used to 

improve the efficiency and effectiveness of Pre-school 

Education efforts within the district. 

 

7.1 Summary of Findings 

The Assessment of Anganwadi Centres found considerable 

Inequalities in Infrastructure, Teacher Training, and 

Community participation. These discrepancies all have an 

influence on the Quality of pre-school education 

programmes as well as their accessibility. According to Vir 

(2023) [17], the learning environment for children who attend 

AWCs is compromised due to the absence of suitable 

Infrastructure, which includes Classrooms and play items 

that are not up to par. According to Mohanty (2018) [8], the 

limited chances for Training and Professional development 

that are available to Anganwadi workers are a significant 

factor that hinders their capacity to provide early childhood 

education of a high standard. In spite of these obstacles, 

Anganwadi Centres continue to play an essential part in the 

provision of comprehensive assistance to children and their 

Families, covering the requirements of Communities in 

terms of Nutrition, Health, and Early Learning. 

 

7.2 Implications for policy and practice 

The Conclusions of this Analysis have a number of 

repercussions for those who are active in Pre-school 

Education programmes in Nuapada District and beyond, 

including Policymakers, Educators, and Stakeholders. 

According to Nath (2021) [11], the first step in Improving the 

Quality and Efficiency of Anganwadi Centres is to 

strategically invest in Infrastructure, Human Resources, and 

Capacity-building programmes. This is necessary in order to 

increase the Quality of the centres. According to the (Prabha 

et al., 2019) [13], Policy interventions should prioritise the 

improvement of Teacher training programmes, the 

availability of suitable Resources, and the Promotion of 

Community engagement in order to create an atmosphere 

that is favourable to learning for young children. 

 

7.3 Future Directions for Research 

Moving ahead, the emphasis of future Research endeavors 

should be on longitudinal studies that evaluate the long-term 

effect of pre-school education interventions on the academic 

accomplishments and developmental outcomes of Children 

who live in rural areas. Furthermore, comparative studies 

across districts and states may give useful insights into the 

contextual variables that influence the efficacy of 

Anganwadi Centres and other Pre-school Education models. 

These analyses can examine the factors that influence the 

effectiveness of these models. In addition, the investigation 

of novel techniques, such as the Incorporation of 

Technology, Strategies for parental Participation, and 

Community-based interventions, may make a contribution 

to the Development of pre-school education practices in a 

variety of Socio-cultural situations. 

In Conclusion, in order to solve the issues that are inherent 

in Pre-school Education and to Capitalise on the possibilities 

that are available, it is necessary for all Stakeholders, 

including members of the Policymaking Community, 

Educators, Families, and Communities, to work together. 

We can build a Society that is more inclusive and fair if we 

place a higher priority on the Holistic development and 

Well-being of early children. This will increase the 

Likelihood that every kid will have the chance to flourish 

and realise their full Potential. 

 

8. References 

1. Abhina B. Impact assessment of integrated child 

development services (ICDS) programme on nutritional 

status of children at Trivandrum District (Doctoral 

dissertation, Department of Community Science, 

College of Agriculture, Vellayani); c2020. 

2. Ambildhok AH. Women and Child Welfare with 

Special Reference to Integrated Child Development 

Scheme Icds in Solapur District of Maharashtra; c2022. 

3. Deshingkar P. Migration, remote rural areas and 

chronic poverty in India. ODI; c2010, Vol. 323. 

4. Engle PL, Black MM, Behrman JR, De Mello MC, 

Gertler PJ, Kapiriri L, et al. Strategies to avoid the loss 

of developmental potential in more than 200 million 

children in the developing world. The Lancet. 

2007;369(9557):229-242. 

5. Gowramma LBDI. School Readiness of Children from 

Scheduled Tribe Communities; c2016. 

6. Heckman JJ. Skill formation and the economics of 

investing in disadvantaged children. Science. 

2006;312(5782):1900-1902. 

7. Kumar NP. Reaching out to mother and child through 

ICDS: Insights from a field study in Uttar Pradesh. 

Indian Journal of Human Development. 

2017;11(2):251-267. 

8. Mohanty PP. An Empirical analysis of changing 

perceptions of students and parents towards hospitality 

education in Odisha, India. International Journal of 

Health Management and Tourism. 2018;3(3):177-192. 

9. Mohanty SK, Dash A, Mishra RS, Dehury B. Economic 

development in the districts of India. The Demographic 

and Development Divide in India: A District-Level 

Analyses. 2019, 467-507. 

10. Mokta M. Department of Public Administration 

Himachal Pradesh University Summer Hill, Shimla-

171005. 2015. 

11. Nath M, Varghese TK, Mehta I, Makhijani J, Suri Y, 

Pandey S, et al. An Analysis into Religious Violence 

and Socio-Economic Impacts in India. International 

https://www.allresearchjournal.com/


 

~ 281 ~ 

International Journal of Applied Research https://www.allresearchjournal.com  
 

Journal of Policy Sciences and Law. 2021;2(01):2644-

2677. 

12. Nimmagadda S, Gopalakrishnan L, Avula R, Dhar D, 

Diamond-Smith N, Fernald L, et al. Effects of an M-

Health intervention for community health workers on 

maternal and child nutrition and health service delivery 

in India: Protocol for a quasi-experimental mixed-

methods evaluation. BMJ open. 2019;9(3):e025774. 

13. Prabha K, Maithreyi R, Sinha P, Viknesh A, Sriprakash 

A. Examining the contexts, practices and costs of early 

childhood care and education in India. Unpublished 

Report. Centre for Budget and Policy Studies and 

University of Cambridge; c2019. 

14. Rao N. Children’s rights to survival, development, and 

early education in India: The critical role of the 

Integrated Child Development Services program. 

International Journal of Early Childhood. 2005;37:15-

31. 

15. Saito E. Collateral damage in education: Implications 

for the time of COVID-19. Discourse: Studies in the 

cultural politics of education. 2023;44(1):45-60. 

16. Sylva K, Blatchford SI, Taggart B, Sammons P, 

Melhuish E, Elliot K, et al. Capturing quality in early 

childhood through environmental rating scales. Early 

childhood research quarterly. 2006;21(1):76-92. 

17. Vir SC. (Ed.). Child, adolescent and woman nutrition in 

India: Public Policies, Programmes and Progress. 

Taylor & Francis; c2023. 

https://www.allresearchjournal.com/

