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Abstract 
The National Education Policy (NEP) 2020, released by the Government of India, lays down a 
comprehensive framework for reforming the education system. In India, teacher training programmes 
are generally categorized as pre-service and in-service teacher training programmes. Pre-service teacher 
education is training received by prospective teachers before they become teachers, equipping them 
with foundational knowledge and skills for the profession. In contrast, in-service teacher education 
provides ongoing professional development and support for practicing teachers after they have entered 
the classroom, helping them to stay current with new methods and technologies. This paper explores 
the skills and role of teachers, the comparative analysis of teacher’s and teacher educator’s professional 
development to adapt towards evolving educational needs and enhance students and prospective 
teachers learning outcomes as outlined by the NEP 2020, examining the policy's objectives for 
development, pedagogy, and professional growth, analyse-How the professional development (PD) of 
teachers and teacher educators differ significantly in its institutional focus, reflecting their distinct 
institutional roles and the unique needs of their "students”.?, How the professional development (PD) 
of teachers and teacher educators differs significantly in its, priorities of core function, skills and 
competences, professional development activities, best practices fostering professional growth 
reflecting their distinct roles and needs in the educational system?, How the professional development 
of both teachers and teacher educators is ideally interconnected?. Effective professional development 
for both teachers and teacher educator’s fosters engaging in reflective practices, promotes commitment 
to lifelong learning, adopting relevant pedagogical practices, collaborating within professional 
networks to meet the evolving demands of education and ensures that educational system remain 
progressive and aligned with 21st-century demands.  

 
Keywords: Professional development, teachers, teacher educators, teacher training programme, NEP 
2020 
 

Introduction 
The National Education Policy (NEP) 2020 mandates the professional development (PD) of 
teachers and teacher educators to foster a continuous, competency-based learning 
environment, focusing on lifelong learning, technology integration, holistic pedagogy, and a 
flexible, adaptive framework for in-service, Pré-service teachers, future teacher educators. 
Core aspects of the NEP 2020 are its emphasis on teachers, recognizing their pivotal role in 
the delivery of quality education, recognizes the importance of teachers as central to the 
success of educational reforms. According to the NEP 2020, teachers are not only facilitators 
of learning but also the key to building a knowledge-based society. Professional development 
is essential for both teachers and teacher educators, but their distinct roles require advanced 
approaches. Teachers need to enhance classroom skills and knowledge to improve student 
learning outcomes, while teacher educators must focus on developing their ability to prepare, 
train, and mentor future teachers, future teacher educators effectively. The primary difference 
for teachers and teacher educators lies in their distinct institutional focus, student 
populations, and professional responsibilities. School teachers operate within a structured, 
often regulated school environment, managing diverse student needs, parent interactions, and 
a prescribed curriculum, while teacher educators train and mentor prospective teachers / 
future educators/future teacher educators within a more specialized higher education setting.  
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According to the Cambridge Dictionary, professionalism 

means, “the combination of all the qualities that are 

connected with trained and skilled people”. However, 

professional development means, “training that is given to 

managers and people working in professions to increase 

their knowledge and skills".  

National professional standards are guidelines that define 

quality and competence in a profession, such as the National 

Professional Standards for Teachers (NPST) in India. These 

standards, often created by a governing body like 

the National Council for Teacher Education (NCTE), outline 

the expected knowledge, skills, and conduct for 

professionals at different stages of their careers to ensure 

high-quality service delivery and professional 

development. NEP 2020 mandates 50 hours of mandatory 

yearly Continuous Professional Development (CPD) for 

teachers and teacher educators focusing on enhancing 

pedagogical skills, subject knowledge, and digital literacy 

through accessible online resources and collaborative 

learning. The policy also calls for a national framework of 

professional standards, redesigned teacher education 

programs, performance-based incentives, and a 

multidisciplinary approach to foster lifelong learning and 

equip teachers in schools and teacher educators in teacher 

education institutions to be reflective practitioners, 

ultimately aiming to improve the quality of education and 

restore the teaching profession's status. Integrated teacher 

education Programmes (ITEP) are getting flourished in the 

institutions for the professional development of teacher 

educators and prospective teachers at different stage 

educational levels. 
1Source: https://share.google/1bX5q9zWM8PSpzdPb, 
2Source: https://share.google/AeaPmzwE1HkhWmhHB 
3Source: https://share.google/aJUoDbbglQs5f1Dlf 

 

Need for the Professional development 

It gives the habit of life-long learning through meaningful 

engagement with colleagues, books, and materials. Provides 

scope for social, emotional, and intellectual engagement. 

Supports collaborative learning with successful developing 

pedagogical skills, technology applications, teaching 

strategies and methodologies, evaluating the curriculum, 

identifying the curriculum gaps, solves educational issues, 

improves the cognitive base, develops the sense of integrity, 

adaptability to change, enhance higher quality education and 

ethics in the teaching profession and ensures that 

educational system remain progressive and aligned with 

21st-century demands. 

 

Review of Related Literature 

Regulatory bodies and independent organizations of 

education are conducting Professional development 

programs for teachers. NCERT is taking the important 

measures for the professional development of teachers and 

teacher educators (MHRD,2018) [1, 3]. Professional 

development in Teacher Education refers to-pre-service 

teacher education (Initial Teacher Education), in-service 

teacher education, continuing professional development 

(CPD), collaborative professional development and 

professional development in counselling & guidance for 

behaviour modification. Effective coordination and 

collaboration between various stakeholders, such as the 

government, education institutions, industries, and local 

communities, will be essential for ensuring the successful 

implementation and sustainable impact of the NEP 2020.  

Desimone, Porter, Garet, Yoon, & Birman, (2002).[6] 

Professional development on teachers' instruction is also a 

key aspect, and the teachers should focus on specific 

instructional practices that increase teachers' use of those 

practices in the classroom. Guskey, (2003) [8]. The change in 

a teacher is vital for better teaching practice, and it could be 

done through professional development Borko, H. (2004) [2] 

More importantly, improvement in teacher learning could be 

done through professional development courses. Earley and 

Bubb (2004) [3] Continuous professional development as a 

technique that includes all formal and informal learning that 

enables people to advance their technique. They also 

emphasized the interaction and complementarity between 

personal and professional development as a concept. 

Schwille and Dembele (2007) [25] “Providing educators, both 

pre-service and in-service, the chance to enhance and 

modifying their skills and competencies is the process of 

professional growth”. It includes the processes for lifelong 

learning as well as the related systems and rules to ensure 

put in place to assist teachers (educators, supervisors, and 

administrators) in acquiring, extending, and deepening the 

understanding, professionalism, and responsibility that are 

required to implement their professional responsibilities.  

Fischer et al., ((2018). [7] Student achievement is directly 

associated with teachers' professional development with 

teaching practices. Mondal, (2019) [16] Teachers must 

continue to progress professionally to do justice to their 

profession considering these changes. Educational ideas that 

were considered useful twenty years ago may not be 

considered useful today. Therefore, a teacher must receive 

new training and stay in touch with the latest trends, issues, 

and new techniques of education. Srinivasacharlu, A. (2019) 

[29] “Teacher educator can only produce qualified teachers 

and do justice to their profession, only if they keep going 

their continuing professional development (CPD) Education 

is dynamic, it is always changing.NEP-2020 stresses a 

strong emphasis on Teachers Professional Development 

(TPD), aiming to create a robust, flexible, and adaptive 

framework that focuses on continuous improvement. 

Bhargava & Pathak, (2020) [1]. NEP-2020 policy advocates 

for lifelong learning for teachers, with regular opportunities 

for skill enhancement, reflective practice, and pedagogical 

innovation. Das & Reddy, (2020) [5]. Teachers are 

encouraged to integrate creative pedagogical strategies that 

blend various subject areas, fostering critical thinking and 

problem-solving skills among students. These opportunities 

for innovative teaching not only enhance the learning 

experience but also prepare students for a future that 

demands adaptability and creativity. Kumar & Singh, 

(2020). [11] International best practices in teacher 

professional development may be adapted within the Indian 

education system for the special needs of teachers and 

students across regions of the country within NEP 2020 

Rajesh & Rao, (2021) [20]. The NEP emphasizes the need for 

teachers to leverage the opportunities offered by the digital 

era to enhance their skills, improve pedagogy, and stay 

informed of global advancements in education. Mukherjee, 

(2021). [17] engaging with digital tools and international 

resources, Indian teachers can benefit from diverse 

perspectives, enhancing the quality of their teaching and 

contributing to a global exchange of educational ideas. Rao 

& Chakraborty, (2021) [22]. combining face-to-face 
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interaction with online learning components, blended 

learning enables teachers to cater to diverse learning styles 

and ensure that education is accessible, interactive, and 

student centered.  

Rajput & Kumar, (2021) [21]. use of digital platforms for 

real-time feedback, interactive quizzes, and project-based 

assessments that reflect a student's understanding of both in-

class and online materials. Das & Nair, (2021) [4]. 

professional development is further supported by the 

establishment of Professional Learning Communities 

(PLCs), where teachers meet regularly to collaborate on 

lesson planning, analyse student performance data, and 

reflect on teaching and learning practices. PLCs provide an 

ongoing platform for teachers to engage in action research, 

where they can test new strategies in the classroom, collect 

data on student learning, and refine their methods based on 

evidence. This process of continuous improvement ensures 

that professional development is not a one-time event but an 

integral part of a teacher's daily routine.  

Muralidharan et al. (2022) [1, 9] successful implementation of 

these reforms will require overcoming significant 

challenges, including resource constraints, bureaucratic 

inertia, and entrenched sociocultural disparities. Kumar & 

Ganesh, (2022) [1, 2]. The policy emphasizes the need to 

focus on developing foundational skills like literacy and 

numeracy in the teacher education curriculum. This aims to 

address the rigidities and inflexibilities in the current 

system, which have led to a disconnect between theory and 

the practical needs of student teachers in the classroom. 

Shukla et al., (2023) [27] The NEP 2020 teacher education 

reforms are well-aligned with the UN's Sustainable 

Development Goal 4 for quality education, as they aim to 

improve the quality and status of teachers. However, 

successful implementation will require substantial structural 

changes and investment, as key challenges include resource 

constraints, bureaucratic hurdles, and scaling reforms 

nationwide. Sinu Pappachan. (2025) [28]. explored the skills 

and role of teachers as outlined by the NEP 2020, examining 

the policy's objectives and recommendations for teacher 

development, pedagogy, and professional growth.  

4Source: https://share.google/qivxvCqUmhuFkyfk2, 

5Source: https://share.google/7LVFUxTEEB7vfvizO, 

6 Source: https://share.google/i5KiBa8N0BGQ9Kqo6 

 

Research Questions 

 How the professional development (PD) of teachers and 

teacher educators differ significantly in its institutional 

focus, reflecting their distinct institutional roles and the 

unique needs of their "students”.?,  

 How the professional development (PD) of teachers and 

teacher educators differ significantly in its, priorities of 

core function, skills and competences, professional 

development activities, best practices fostering 

professional growth reflecting their distinct roles and 

needs in the educational system?  

 How the professional development of both teachers and 

teacher educators is ideally interconnected? 

 

Objectives 

1. 1.To explore and analyse the importance of 

Professional development according to NEP 2020 for 

both teachers and teacher educators to adapt towards 

evolving educational needs and enhance students and 

prospective teachers learning outcomes. 

2. To know how Professional development (PD) of 

teachers and teacher educators differ significantly in its 

institutional focus, reflecting their distinct institutional 

roles and the unique needs of their "students." 

3. To know how the Professional development (PD) of 

teachers and teacher educators differs significantly in 

its, priorities of core function, skills and competences, 

professional development activities, best practices 

fostering professional growth reflecting their distinct 

roles and needs in the educational system. 

4. To know how the professional development of both 

teachers and teacher educators is ideally interconnected. 

 

Methodology 
The present paper is a qualitative, theoretical research study 

and objective- wise content analysis proceeded with the 

discussion and interpretation done in this study. Procedure: 

a) Designing and deciding the content, b) Selection of 

objective for each content unit for analysis c) Selection of 

the objectives- content units for designing comparative 

analysis, d) Analysing and Interpretation.  

 

Objective- wise Analysis 

Objective 1-To explore and analyse the importance of 

Professional development according to NEP 2020 for 

both teachers and teacher educators to adapt towards 

evolving educational needs and enhance students and 

prospective teachers learning outcomes. 

NEP 2020 focus is to include a commitment towards 

lifelong learning for both teachers and teacher educators to 

engage in continuous learning throughout their careers to 

stay relevant. All professional development should be 

relevant to classroom realities, practice-based, and have a 

direct impact on student-level shifts. Commitment to 

reflecting on beliefs, practices, and experiences to drive 

growth and improvement that is crucial, could be enhanced 

adopting relevant pedagogical practices, engaging in 

reflective practices, and collaborating within professional 

networks to meet the evolving demands of education that 

address the constantly changing demands of learners and the 

broader educational context.  

 
Table 1.1: Comparative analysis on the Professional Development of Teachers and Teacher Educators according to NEP 2020 

 

Professional Development of Teachers Professional Development of Teacher Educators 

Focus 

To improve in-service practice, enhance student learning and 

engage, and adapt to diverse student needs and changing 

educational landscapes. 

Focus 

To effectively prepare and train future teachers, teacher educators shaping 

their professional identities, and fostering ethical and reflective practices. 

Activities 

 

1.Learning new methodologies: Acquiring and implementing new 

teaching practices and high-leverage teaching strategies. Teachers 

should be proficient in creating a learner-centric environment that 

Activities 

 

1.Developing teaching skills: Acquiring the knowledge and skills to train 

and mentor pre-service teachers. 
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caters to the diverse needs of students, promoting curiosity, 

creativity, and critical thinking. 

 

2.Personalized learning: Adapting instruction to individual 

student profiles and socioemotional factors. 

 

3.Technology integration: Effectively using innovative 

pedagogies and technology in the classroom. 

 

4.Collaborative learning: Participating in research, discussion, 

and developing new skills and theories with peers. 

5.Self-directed learning: Proactively seeking professional 

development opportunities and resources that align with their 

specific needs and interests 

2.Integrating ethical standards: Shaping future teachers' professional 

identities through the integration of ethical standards and reflective 

practices. 

 

3.Staying updated: Accessing resources and networks to learn about new 

ideas and practices relevant to teacher education. 

 

4.Curriculum adaptation: Continuously adapting teacher education 

programs to meet evolving educational demands. 

Aspects of NEP 2020 for Teachers Professional Development 

(PD) 

1.Mandatory CPD-Teachers must complete 50 hours of 

Continuous Professional Development (CPD) annually. 

 

2.National Professional Standards: National Professional 

Standards is a national framework for teacher professional 

standards that will guide and assess teacher development. 

 

3.Focus Areas: CPD will emphasize pedagogical skills, subject 

knowledge, emotional intelligence, digital literacy, and 

competency-based learning. 

 

4. Shift in Teacher's Role: Teachers are expected to evolve from 

instructors to mentors and guides, designing their own curriculum 

and fostering creative, learner-centered environments. 

 

Aspects of NEP 2020 for Teacher Educators Professional 

Development (PD) 

1.Continuous, Lifelong Learning is viewed as a lifelong process, not just 

periodic seminars, empowering prospective teachers and teacher educators 

with the skills to navigate evolving educational landscapes. 

 

2.Competency-Basedand Holistic Pedagogy: Training emphasizes moving 

away from rote learning towards experiential, inquiry-based, and learner-

centered approaches that foster holistic development. 

 

3.Technology Integration: The policy promotes the use of online resources 

like MOOCs, digital libraries, and webinars to provide access to on-

demand learning and stay updated on technological tools and research. 

 

4.Multidisciplinary Training: The policy encourages teacher educators to 

participate in programs covering diverse subjects to equip them with a 

broader skillset. 

 

5.Lifelong Learning: The policy promotes lifelong learning for 

teachers, fostering regular opportunities for skill enhancement 

and reflective practice. 

 

6.Online Resources: Access to online resources like Massive 

Open Online Courses (MOOCs), professional webinars, and 

digital libraries will be expanded for on-demand, self-paced 

learning. 

 

7.CollaborativeLearning:Teachers will be encouraged for 

Collaborative Learning forming professional learning 

communities to share knowledge, strategies, and promote 

collective growth. 

 

5.Redesigned Teacher Education Programme: Teacher education programs 

are being redesigned to be more integrated, multidisciplinary, and blend 

the academic knowledge with practical experience. 

 

6.50 hours of CPD: There is a need of 50 hours of annual Continuous 

Professional Development (CPD), integration of technology 

through MOOCs and digital libraries, training in multidisciplinary 

subjects, and encouraging reflective and inquiry-based learning methods to 

transform teacher educators into mentors and guides. 

 

7.Modern Pedagogy: Teacher educators are trained in updated pedagogical 

strategies and competency-based learning to foster innovative teaching 

methods and a learner-centered approach to prospective teachers. 

 

8.Incentives and Appraisal: The policy recommends introducing 

performance-based incentives and a robust teacher appraisal 

system to motivate continuous improvement. 

 

9.Addressing Inclusivity and Equity: Professional development 

will also focus on preparing teachers to work with diverse student 

populations, including those with specific learning disabilities, in 

an inclusive and equitable environment. 

 

8.Teacher Educators Empowerment 2020 empowers teacher educators to 

design their own curriculum, develop new teaching methods, and engage 

in research, fostering a more motivated and capable faculty. 

 

9.Holistic Approach: The goal is to equip teacher educators with the 

knowledge and tools for holistic student development, fostering an 

inclusive and equitable education system. 

 

10.Assessment and Feedback Skills: Teachers are expected to 

move beyond traditional examination-based assessments. NEP 

2020 suggests a shift to technology enhanced assessments and 

inclusive assessments, formative and summative assessments, 

continuous and comprehensive evaluation, competency-based 

assessments PARAKH (Performance Assessment, Review and 

Analysis of Knowledge for Holistic Development.), multi-

dimensional 360-degree assessment and Holistic Progress Card 

(HPC). Performance of the students gives feedback skill to 

improve teachers and students learning outcome. 

10.Assessment and Feedback Skills: continuous comprehensive 

evaluation, formative and summative assessments, choice-based credit 

system (CBCS), Academic Bank of Credits (ABC) digital platform for the 

prospective and in-service teachers. Performance and peer feedback skill 

of the pre-service, in-service and future teacher educator’s improves 

teacher education programme learning outcome. 

 

Goals of Teachers Professional Development PD 

 

1.Impact to Improve the quality of teaching and learning to 

achieve expected learning outcomes. 

 

2. NEP 2020 aims to equip teachers to nurture students' holistic 

Goals of Teacher Educators Professional Development PD 

 

1.Develop and enhance teaching skills in subject matter, pedagogy, 

classroom management, and the use of technology. 

 

2.Encourage reflective practice to improve teaching abilities and 
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development and education. 

 

3.The policy seeks to empower teachers, giving them more 

freedom and respect within the profession. 

 

4.Teachers will be better equipped and adapted to the evolving 

needs of modern classrooms and diverse student populations. 

 

encourage pedagogical innovation. 

 

3.Equip teacher educators to nurture the holistic development of 

prospective teachers/educators/future teacher educators, fostering 

creativity, critical thinking, and well-rounded capabilities. 

 

4.Elevate the teaching profession to make teaching a respected, lucrative, 

and aspirational profession, restoring its status in society. 

7 Source: https://share.google/W7hqivPHCmrdOv5jv,  

8 Source: https://share.google/NkkXxgmWymIzKlOHA

Objective 2. To know how Professional development 

(PD) of teachers and teacher educators differ 

significantly in its institutional focus, reflecting their 

distinct institutional roles and the unique needs of their 

"students." 

Professional development (PD) of teachers and teacher 

educators differs significantly in institutional focus and 

atmosphere, priorities, student population, teaching methods 

and strategies, reflecting their responsibilities in the 

educational system. The physical environmental (physical 

resource factors), organizational climate (organizational and 

cultural factors, organizational and academic factors, 

resources and infrastructural factors), professional 

relationship components (Interpersonal and professional 

factors) vary that are differentiated in the institutions with 

teaching, learning and administrative environment imparting 

education, curriculum and instruction as per attainment of 

academic standards, classroom management, collaboration, 

evaluation and feedback to the student population in those 

institutions. This gives the status to the teaching academic 

staff distinct roles of PD with the function to acquire 

teaching experience and competency in the institutions as 

teacher, educator, teacher educator, lecturer depending on 

the student population in the institution like school students 

(primary level to higher secondary level), college 

students(graduate and postgraduate), university 

students(postgraduate), teacher education college 

students(D.El.Ed. or B.Ed. pre-service teachers, school 

teachers- in-service teachers, M.Ed. Future teacher 

educators).Teachers’ PD is subject centered on practical, 

classroom-based application within schools, while teacher 

educators' PD is typically pedagogical and research-driven, 

operating within a university or college framework.  

 
Table 2.1: Comparative analysis of the Professional Development (PD) on the Core Distinct Institutional Roles and the Unique Needs 

 

Professional Development of Teachers Professional Development of Teacher educators 

Institutional focus 

Primarily conducted within or by schools, with a direct focus on 

subject level enhancing classroom teaching and student outcomes. 

 

Primary, elementary, secondary and higher secondary schools 

focus on student learning and holistic development 

Institutional focus 

Occurs within higher education settings, teacher education institutes, or 

through research and academic communities. The focus is on preparing 

and developing the next generation of teachers. 

 

Teacher education institutions, such as colleges of education and 

universities focus on pre-service teachers, in-service teachers and future 

teachers’ holistic development. 

Institutional base 

Individual schools and school districts (1st to 12th class) 

Govt& Private schools-Teachers, Headmasters and Principals 

 

Teacher’s General qualifications 

Intermediate with D.El.Ed. 

Degree with B.Ed. 

Postgraduate with B.Ed. 

Postgraduate with M.Ed. Postgraduate with M.Ed. 

and Ph.D. 

 

Eligibility Test for School teachers-Teachers, Educators 

knowledge and pedagogical skills remain up to date. 

 

TET (Teacher Eligibility Test) 

 

Teaching Experience-Role of teaching experience and teaching as 

per the understanding and competency level of students is 

important for teachers to innovate and adapt the professional 

growth and innovative development for that educational class level 

climate in the school. (Primary to Higher Secondary students) 

Institutional base 

Teacher education institutes, universities, and broader educational 

organizations, 

Govt& Private Teacher education institutes and Universities-lecturers, 

teacher educators, Assistant Professors, Associate Professors, Professors, 

and Principals 

 

Faculty General qualifications 

Postgraduate with M.Ed., or M.A.(Ed), 

Postgraduate with M.Ed. or M.A.(Ed) and M.Phil., 

Postgraduate with M.Ed. or M.A.(Ed) and Ph.D. 

 

Eligibility Test for College and University 

Faculty and students (M.Ed.) of Teacher education: up to date the 

knowledge, in-depth review, sharpening conceptual understanding and 

critical thinking and refresh the structured study of the updated syllabus 

focus on teaching and research aptitude. 

UGC-NET (University Grants Commission-National Eligibility Test), 

SET (State Eligibility Test)- (Assistant Professor, full time Junior 

Research Scholar) 

 

Teaching Experience-Role of teaching experience and teaching the 

pedagogy collaboration with the practicum for educational implications 

learning outcome as per the understanding and competency level of the 

educational programme prospective teachers and teacher educators is 

important to innovate and adapt the professional growth and innovative 

development for that educational programme level climate in the Teacher 

education institution. (Diploma in Elementary Education D.El.Ed., 

Bachelor of Education B.Ed., Master of Education M.Ed.) 
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Distinct student population 

School students, (1st to 12th class) with a focus on their specific 

learning needs, academic levels, and well-being 

Distinct student population 

Adult learners, including both aspiring pre-service teachers, in-service 

teachers and future teacher educators. The focus is on their pedagogical 

growth, research and professional identity. 

Primary focus 
Improving direct instruction and student learning within a specific 

classroom. 

Primary focus 
Preparing, supporting, and mentoring future and current pre-service, in-

service teachers and future teacher educators. 

Primary Goal 

To improve instructional skills, subject-matter knowledge, and 

classroom management to enhance student learning, engagement, 

and well-being. 

Primary Goal 

To develop high-level expertise in pedagogy, curriculum development, 

and educational research to guide and mentor pre-service and in-service 

teachers and future teacher educators. 

Institutional context and needs 

 

1.School culture and climate: A supportive school environment 

that encourages collaboration and provides strong leadership is a 

critical factor for effective teacher PD. 

 

2.Student demographics and needs: PD is often enhanced to 

address the specific demographics and academic needs of students 

within a school. This can include training for diverse learners, 

special needs, or specific curricular goals. 

 

3.Administrative goals: PD aligns with the strategic goals of the 

school administration, such as improving test scores, implementing 

new instructional programs, or integrating technology. 

 

4.Subject-matter expertise: PD focuses on domain-specific 

teaching methods to help teachers deliver specific subject content, 

which is particularly useful for school subjects. 

Institutional context and needs 

 

1.Higher education research: Teacher educators, who are often university 

and college faculty, require PD that keeps them current with educational 

research, theory, and the latest pedagogical developments. 

 

2.Teacher preparation: A core institutional goal is to improve the quality 

of pre-service teacher training. PD focus on developing teacher educators' 

ability to effectively coach and mentor student teachers. 

 

3.Policy and reform: Teacher educators must be engaged with national 

and regional educational policies, as their work directly shapes how new 

policies are implemented. 

 

4.Mentorship and specialization: Experienced teacher educators are often 

expected to act as expert resources and mentors for their peers, which 

requires highly specialized training. 

Measurement of success 

 

1.Improved student performance and engagement. 

2.Positive teacher reflection and self-assessment. 

3.Feedback from administrators and peers through evaluation and 

observation. 

Measurement of success 

 

Effectiveness of the teacher education program graduates and 

postgraduates seek for higher education and settled in the employment. 

Publication of research and contributions to the field of education. 

Improved practices and confidence among the teachers they train. Peer 

review and evaluation within the academic community. 

 

Objective 3. To know how the Professional development (PD) of teachers and teacher educators differs significantly in 

its, priorities of core function, skills and competences, professional development activities, best practices fostering 

professional growth reflecting their distinct roles and needs in the educational system 

 
Table 3.1: Comparative Analysis of the Professional Development in its activities, priorities of core function, skills and competences, and 

best practices fostering professional growth 
 

Teacher 

School-based development and student-centric 

Teacher Educator 

College and University-based and research-centric. 

Core Function 

 

1.To facilitate student learning by delivering the curriculum 

effectively through direct instruction, practicum, classroom 

management, technological application and assessment. 

 

 

Example: Teachers teach language subjects and non-language 

subjects like (English, Telugu, Physics, Biology, Chemistry, Social 

science, Maths) contents at different class level school students from 

class 1st to class 12th 

 

 

2.Teachers are subject and class content specific in teaching 

depending on the class level of students (primary to higher 

secondary) in schools. 

Core Function 

 

1.To equip pre-service, in-service teachers and future teacher educators 

with the pedagogical skills, subject-matter theoretical knowledge with 

practicum and field experience activities and develop teaching 

professional competencies needed to teach effectively. 

 

Example: Teacher educators teach pedagogy of language subjects and 

non-language subjects like (Pedagogy of English, Pedagogy of Telugu, 

Pedagogy of Physical Science, Pedagogy of Biological Science, 

Pedagogy of Social science, Pedagogy of Mathematics) with different 

approaches -Teacher centered, Student centered, Activity centered 

following different methods. 

 

2.Faculty are specific to Pedagogy skill, approaches, methods, strategies 

and content course papers. Teaching is specific with their educational 

implications towards the educational programme level and the admitted 

education programme students like pre-service teachers (D.El.Ed., or 

B.Ed.), in-service teachers (schoolteachers), future teacher educators 

(M.Ed.) in teacher education institutions. 

Roles 

1.Instructor: Imparts knowledge and skills in specific subjects to 

students. 

 

2.Facilitator: Guides students to take an active role in their own 

Roles 

1.Trainer: Teaches and models effective teaching strategies for adult 

learners. 

 

2.Curriculum Designer: Creates, implements and evaluates curricula for 
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learning through classroom discussions. 

 

3.Mentor: Supports students' emotional and social growth and acts 

as role model. 

 

4.Assessor: Evaluates student progress through tests, assignments 

and projects, maintains classroom discipline and creates a positive 

learning environment. 

teacher education preparation programmes. 

 

3. Researcher: conducts research on various aspects related to 

curriculum, educational philosophy and sociology, educational 

technology, educational psychology, pedagogy and learning theories to 

inform new teaching practices in the Teacher education. 

 

4. Mentor: Guides and provides feedback to student teachers practicing 

teachers and future teacher educators in their profession 

5.Gatekeepers: Selects, recruits, and assesses the aptitude of future 

teachers entering the profession. 

Skills and Competencies 

1.Practical pedagogical strategies: Strong subject matter knowledge, 

excellent communication, learning and applying new teaching 

techniques, such as differentiated instruction and blended learning 

 

2.Curriculum implementation Staying updated on curriculum 

changes and developing new resources. 

 

3.Technology integration Effectively using educational technology 

to enhance lessons. 

 

4.Classroom management: Learning new techniques to foster a 

positive and focused learning environment. 

Skills and Competencies 

1.Research and scholarship: Conducting and disseminating research on 

effective teaching and learning practices. 

 

2.Mentoring and coaching: Developing skills to effectively guide and 

provide feedback to new and developing teachers. 

 

3. Policy and systemic change: Understanding and influencing broader 

educational policies and systems. 

 

4.Theoretical knowledge: Deepening the understanding of learning 

theories, educational psychology, educational sociology, educational 

technology, educational research and foundations of education. 

Professional Development Activities 

 

1.Engage in orientation programmes, workshops to improve 

classroom practices and mastery on the subject skills and technology 

applications, School-based learning communities like collaborative 

peer learning, mentoring, and shared lesson planning allow teachers 

to grow and innovate together. 

 

2.Collaboration: Primarily interacts with students, parents, school 

administrators in the district schools, local body community 

organization and community coordination 

 

 

3.Job-embeddedprofessional development: This approach integrates 

professional learning directly into a teacher's daily classroom 

context through activities like action research and peer coaching. 

Instead of traditional teaching in classrooms, externally delivered 

workshops and conferences provide exposure to new methods and 

best practices. 

 

4.Experienced teachers can mentor new teachers, offering direct 

support and guidance grounded in the specific realities of the school 

and its students. 

Professional Development Activities 

 

1.Leads and facilitates professional development for prospective 

teachers, in-service teachers, future educators throughout their careers, 

contributing to the wider education system. Often takes the form of 

advanced programs (M.Ed., M.Phil. Ph.D.), research colloquia, 

conferences, and collaborative projects with partner institutions and 

universities 

 

2.Collaboration: Builds relationships with in-service, pre-service teacher 

candidates, future teacher educators, universities, higher education 

authorities, teachers, teacher education colleges, share best practices and 

solutions with colleagues from other institutions, school partners and 

policymakers. 

 

3.Self-driven professional development: Reading academic journals, 

conducting action research, and reflecting on one's own teaching, is a 

critical component of a teacher educator's growth. Participation in 

developing educational policy at local, state, or national levels allows 

teacher educators to shape the broader teaching landscape. 

 

 

4.Experienced teacher educators often receive specific training to 

become mentors for new faculty and staff. 

Best practices for fostering professional growth 

 

1. Focus on real challenges: Professional development should 

address the specific issues teachers face in their classrooms, such as 

student engagement, improvement, enrolment, burnout etc. 

2. Personalize learning: Offer teachers the choices of selection in 

training topics and provide personalized professional development 

plans to meet individual goals. 

 

3. Encourage collaboration: Facilitate the creation of professional 

learning communities where teachers can share ideas, give 

feedback, and work together on solutions. 

 

4. Provide sustained, ongoing support: Replace "one-off" training 

sessions with consistent, long-term programs that include follow-up 

and coaching. 

 

5. Leverage technology: Use online platforms for flexible, blended 

learning and to provide access to resources and communities of 

practice. 

 

6.Methods: Collaborative peer learning, peer-mentoring, peer-

observation and professional learning communities (PLCs) within 

Best practices for fostering professional growth 

 

1. Integrate research and practice: Create interventions that stimulate 

inquiry-based learning, encouraging teacher educators to connect theory 

and practical experience. 

 

2. Facilitate role transitions: Provide clear support during the induction 

phase to help new teacher educators navigate the shift from classroom 

teacher to "teacher of teachers"(teacher educators). 

 

3. Recognize diverse expertise: Value both formal and informal learning 

and acknowledge the importance of practical mentorship and 

disciplinary knowledge and research output. 

 

4. Foster a culture of reflection: Encourage a mindset of continuous 

inquiry and self-study, where teacher educators regularly reflect on their 

teaching practices. 

5. Build a collaborative community: Create opportunities for teacher 

educators to share their work with peers, both within and across 

institutions. 

 

6.Methods: Offering advanced degrees (e.g., Master's, Ph.D.) and 

specialized programs. Presenting research and networking with peers. 
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the school. In-service training sessions addressing specific school 

goals. Attending events focused on specific subjects or grade levels. 

On-line courses, short-term modules, and webinars. 

Guiding research projects with teacher candidates. Participating in 

institutional activities focused on improving the teacher education 

system. 

 

Evaluation and Impact 

Assessed based on students’ performance, teachers lesson plan 

presentation and effectiveness and classroom management. Directly 

impacts student outcomes in the classroom 

Evaluation and Impact 

Evaluated on the effectiveness of prospective teachers training 

programs, the success of the pre-service and in-service teachers they 

train, and their future teacher educators research impact. Indirectly 

impacts student outcomes by shaping the quality of instruction provided 

by many teachers. 

 

Objective-4: To know how the professional development 

of both teachers and teacher educators is ideally 

interconnected. 

Teachers acquire qualifications, qualify eligibility test TET 

and seek research skill for professional development taking 

part time admission and attending the classes from teacher 

educators in Universities - Distance Education, Department 

of Education, IASE (Institute of Advanced Studies in 

Education) or Affiliated Teacher Education institutions 

while doing service in the schools qualifying to seek higher 

order promotions as Headmasters, Principals of the schools, 

District Education Officer, lecturers in Diploma in 

Elementary Education colleges, Bachelor of Education 

colleges etc. 

In teacher education colleges, the lecturers, through their 

own teaching experience, qualifying eligibility test UGC-

NET, SET acquiring professional growth, research skills  

like Ph.D., get promoted from Diploma in Elementary 

Education colleges or Bachelor of Education colleges to 

higher order promotions as teacher educators in Master of 

Education colleges(M.Ed.), Assistant Professors, Associate 

Professors, Professors, Principals in the teacher education 

institutions and universities to be the effective role models 

for future teacher educators, lecturers, pre-service teachers, 

in-service teachers demonstrating the importance of lifelong 

learning and adaptability. The professional development of 

both groups contributes to a dynamic and progressive 

educational system that is better equipped to meet the 

complex needs of students in the 21st century. Continuous 

improvement in professional learning ensures that both 

teachers and teacher educators consistently update their 

knowledge and skills, leading to better educational practices 

and improve student learning experiences.  

 
Table 4.1: Teachers and Teacher Educators are Interdependent for Effective Professional Development 

 

Teachers Support Teacher Educators 

 
Teacher Educators Support Teachers 

Real-World Application: Teachers provide essential, on-the-

ground data and feedback on the effectiveness of new strategies and 

materials in diverse classroom settings in govt. and private schools. 

 

Practical Insights: Teachers’ classroom experiences with the direct 

exposure to the school students (class 1st to 12th class) reveal the 

new practical challenges and successes, helping educators to reflect 

the learning outcome of the school students to create more relevant 

and effective innovative professional development models. 

 

Informal Learning: Teachers often act as informal mentors and 

problem-solvers for one another in the schools, sharing best 

practices and fostering collaborative professional learning 

environment in the schools. 

 

Action Research: By engaging in action research, teachers generate 

new knowledge and research findings within their own schools, 

which can then inform the real field experience and help teacher 

educators to create new research strategies. 

 

Formal Training & Expertise: Teacher educators deliver structured 

training programs, school internship programmes, new teaching 

methodologies and strategies, foster collaboration and community 

engagement practicum activities, tutorial activities, per to peer learning 

and teaching strategies, seminars and workshops that equip pre-service 

teachers, in-service teachers, future teacher educators with new 

pedagogical skill, technological, knowledge and research skills. 

 

Frameworks for Reflection: They provide theoretical frameworks and 

practical models, such as experiential learning cycles or action 

research, to help pre-service teachers, in-service teachers, future teacher 

educators analyse and improve their classroom practices. 

 

Curriculum and Material Development: Teacher educators often 

develop educational resources and curriculum frameworks that teachers 

can implement in their classrooms. 

 

Institutional improvement: Teacher educators improve the quality of 

education at the school and district levels supporting the professional 

development of teachers in the state. 

 

External Perspective: They offer an external, expert viewpoint, 

helping teachers step back from their daily routines to critically analyse 

their teaching methods and develop new innovative teaching strategies 

on tutorial and practicum aspects in classrooms and research skills for 

their professional growth. 
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Fig 4.2: The Interdependent Cycle 
 

This symbiotic relationship fosters continuous improvement 

for both teachers and teacher educators, leading to better 

student learning outcomes and more responsive educational 

systems 

9 Source: https://share.google/Kddd3pciG3dZDOZSK,  

10 Source: https://share.google/ilMJJ2AxtzIMxwhzj 

11Source: https://share.google/iNV6VbfWlTRjx0Z9r  

12 Source: https://share.google/RWRmjJhoOpS2HuhPs 

 

Conclusion 

Teaching is a Noble Profession. This paper examines the 

importance of professional development for teachers and 

teacher educators with special reference to 21 century in the 

context of National Education Policy 2020 and gives in-

depth study on the comparative analysis of the professional 

development (PD) of teachers and teacher educators in its 

institutional focus, reflecting their distinct institutional roles 

and the unique needs of their "students, priorities of core 

function, skills and competences, professional development 

activities, best practices fostering professional growth 

reflecting their distinct roles and needs in the educational 

system and how the professional development of both 

teachers and teacher educators is ideally interconnected. 

The National Professional Standard for Teachers (NPST) 

has been designed to ensure quality in Teacher Education 

and sets out to NEP 2020 aims for equitable access to the 

highest quality education for all learners. NPST ensures that 

all students at all levels of school education are taught by 

passionate, motivated, highly qualified, professionally 

trained, and well-equipped teachers. The improvement of 

teacher’s professional growth, specifically their education 

and training to increase their knowledge and abilities is 

important and opportunities for professional development 

are required for both experienced and new (beginning) 

instructors. Teachers' professional development is a lifelong 

learning process that begins with their pre-service training 

and takes at least until they leave their profession. In the 

climate of educational reforms, staff development programs 

are essential for effective curriculum transaction and student 

achievement (Joyce & Showers, 2002; Little, 1993) [10]. 

Many works have been presented in this area across the 

world and moreover professional development in India is 

reviewed by Selvaraj Alagukanna and Suganya (2015) [26]. 

Without quality content, professional development cannot 

be successful. Professional development should be based on 

curriculum and teaching methods that are likely to impact 

students' learning, as well as students' aptitude for learning, 

to be effective (Joyce and Showers, 2002) [9].  

As a professional group, teacher educators are becoming 

more conscious of the need to maintain their competencies 

and the importance of being or becoming -lifelong learners 

up to-date on the most recent advancements and insights in 

their field (Swennen and Van der Klink 2009) [24]. A 

framework for teacher educators' professional development 

that meets the needs of the profession must be put in place. 

It must be distinct from the university and schoolteacher 

systems. The regulating body must continue to produce and 

improve the information of experience, utility, and 

professional development quality. Seminars, symposia, 

discussions, training peers and professional training 

programmes can be used to enhance the most recent 

professional skills. Education for teachers and teacher 

educators are essential components to both for human 

development and education that bring a qualitative change 

in the educational system, it is now more important than 

ever for teachers, teacher educators and other concerned 

stakeholders to continue the professional development as a 

lifelong learning to be relevant with the 21st centuary. 

 

References 

1. Angrosino M. Doing Ethnographic and Observational 

Research. SAGE Publications; 2007. 

2. Ball SJ. Education Reform: A Critical and Post 

Structural Approach. Open University Press; 1994. 

3. Biesta G. Good Education in an Age of Measurement: 

Ethics, Politics, Democracy. Routledge; 2010. 

4. Bowen GA. Document Analysis as a Qualitative 

Research Method. Qual Res J. 2009;9(2):27-40. 

5. Braun V, Clarke V. Using Thematic Analysis in 

Psychology. Qual Res Psychol. 2006;3(2):77-101. 

6. Coburn CE. Collective Sense Making About Reading: 

How Teachers Interpret Reform. Educ Eval Policy 

Anal. 2001;23(2):145-170. 

7. Creswell JW. Research Design: Qualitative, 

Quantitative, and Mixed Methods Approaches. 4th ed. 

SAGE Publications; 2014. 

8. Creswell JW, Plano Clark VL. Designing and 

Conducting Mixed Methods Research. 3rd ed. SAGE 

Publications; 2018. 

9. DeVellis RF. Scale Development: Theory and 

Applications. 4th ed. SAGE Publications; 2016. 

10. Freathy R, Foulkes S. Religious Education, Values and 

Social Cohesion. J Beliefs Values. 2016;37(2):123-136. 

11. Fullan M. The New Meaning of Educational Change. 

4th ed. Teachers College Press; 2007. 

12. Greene S. Ethical Considerations when Researching 

Religion in Education. J Beliefs Values. 2014;35(3):1-

8. 

13. Hambulo FM. Why Should Religious Education Form 

Part of the National Education Curriculum in Zambia? 

[master's thesis]. University of Dublin, Trinity College; 

2007. 

14. Jackson R. Religious Education: An Interpretive 

Approach. Hodder & Stoughton; 1997. 

15. Kvale S, Brinkmann S. InterViews: Learning the Craft 

of Qualitative Research Interviewing. 2nd ed. SAGE 

Publications; 2009. 

16. Lincoln YS, Guba EG. Naturalistic Inquiry. SAGE 

Publications; 1985. 

https://www.allresearchjournal.com/


 

~ 14 ~ 

International Journal of Applied Research https://www.allresearchjournal.com  
 

17. Maxwell JA. Qualitative Research Design: An 

Interactive Approach. 3rd ed. SAGE Publications; 

2013. 

18. Miles MB, Huberman AM, Saldaña J. Qualitative Data 

Analysis: A Methods Sourcebook. 4th ed. SAGE 

Publications; 2019. 

19. Mignolo WD. The Darker Side of Western Modernity: 

Global Futures, Decolonial Options. Duke University 

Press; 2011. 

20. Ministry of Education. Zambia Education Curriculum 

Framework 2023. Ministry of Education; 2023. 

21. Patton MQ. Qualitative Research & Evaluation 

Methods: Integrating Theory and Practice. 4th ed. 

SAGE Publications; 2015. 

22. Smith LT. Decolonizing Methodologies: Research and 

Indigenous Peoples. 2nd ed. Zed Books; 2012. 

23. Yin RK. Case Study Research and Applications: Design 

and Methods. 6th ed. SAGE Publications; 2018. 

24. Ziwa JLI. Religious Education Teaching Methods in 

Zambian High Schools: Past, Present and the Future. In: 

Henze J, editor. Some Basics of Religious Education in 

Zambia. Mission Press; 2007. p. 34-47. 

25. Ziwa JLI, Zulu MN, Ngulube M. Participation of 

Female Teachers in Professional Development and 

Capacity Building: A case of Four Selected Provinces 

in Zambia. J Issues Pract Educ. 2025; Special Issue:1-

19. 

26. Source: https://share.google/1bX5q9zWM8PSpzdPb  

27. Source: https://share.google/AeaPmzwE1HkhWmhHB 

28. Source https://share.google/aJUoDbbglQs5f1Dlf  

29. Source: https://share.google/qivxvCqUmhuFkyfk2  

30. Source: https://share.google/7LVFUxTEEB7vfvizO  

31. Source: https://share.google/i5KiBa8N0BGQ9Kqo6  

32. Source: https://share.google/W7hqivPHCmrdOv5jv  

33. Source: https://share.google/NkkXxgmWymIzKlOHA 

34. Source: https://share.google/Kddd3pciG3dZDOZSK 

35. Source: https://share.google/ilMJJ2AxtzIMxwhzj 

36. Source: https://share.google/iNV6VbfWlTRjx0Z9r 

37. Source: https://share.google/RWRmjJhoOpS2HuhPs 

 

 

 

https://www.allresearchjournal.com/

